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The roic of the mother tongue in foreign-language learning has not yet been
satisfuctorily explained. Tt is gencrally agreed today that the mother tongue
is an aid rather than an obstacle in the process of learning another language,
but exactly how it influences this process has not heen established.

Finland is a country where conditions are unusually favourable for an in-
vestigation of problems connected with {oreign-language learning. There are
two official languages, Finnish and Swedish. Finnish is spoken by more than
929% of the population, whereas - 7%, have Swedish as their mother tongue.

For a lIong time there has been no langnage conflict in Finland. The two lan-
guage groups share & common cultural heritage, and essentially most Swedish-
speaking Finns today regard themselves not as a separate nationality vithin
Winland, but as primarily Finns, with merely a mother tonguc different from
the majority of the population. Thus two groups, linguistically completely
different, have an educational and cultural unity that would be difficult to find
elscwhere.

At Abo Akademi’s Department of English a project (financed by the Acad-
emy of Finland) hag been set up to investigate the different types of errors
Finns and Swedes (i.e. Swedish-speaking Finns) make when learning English.
An ultimate aim is to shed more light on the part actually played by the
the mother tongue (I.1) in the learning of a foreign language (L2), and also to
provide some conclusions relevant to English teaching in Finland.

The material so far examined consists partly of recent entrance examina-
tions to the Department of English, and partly of special tests designed for a
considerably lower level at a commerecial college, where very few of the stu-
dents are academically inclined. Also, the computer-analysed figures from he
National Examination in English have been taken into account. On the other
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hand, texts written by university students of English have not yet been thor-
oughly examined, mainly because most errors made at $his advanced stage
show much less of obvious Ll-interference.

The students at the Swedish-medium university of Abo Akademi are drawn
from both language groups in Finland, the percentage of Finnish-speaking
gtudents being around 25. Often, however, a majority of the candidates apply-
ing for a place at the department have been Finns. If the results of the top
twenty candidates in recent entrance tests are examined, the Finnish appli-
cants attained the following ranks;

Table 1
1972  Rank numbers B, 7, 9, 11, 13, 15, 17 (total 7 out of 20)
1973 3, 7, 11, 12, 13, 17 .
1974 6.7,8, 12,13, 14, 16, 20 8 y il
1975 3, 18, 17, 19 R - Y

The best results have generally been obtained by a fairly small number of
Swedes, and sinee more than two thirds of the applicants are rejected, the per-
centage of Finng aceepted hag been considerably smaller than that of the Swed-
cs. Stll, there is not a very great difference between the mean results of the
two language groups. Since it might be of interest to examine the differences
between the language groups in the different parts of the test, the following
table shows the total results for the entrance examination and the results in
its different subsections:

Table 2. RResults from entrance examinations 1972 - 75 with standard devia-
tion (31}

1972 Finns {(N=56) Swedes (N=69)
Section Mean SD Mean SD
A. Reading Comprchension (9 items) 6.7 1.6 7.4 1.3
B. Grammar (45) 36.2 2.9 36.0 3.7
C. Voeabulary (70) - 45.6 7.4 48.7 8.3
D. Pronunciation (5) 1.6 1.6 2.2 1.1
E. Composition (20) 8.1 3.0 9.3 2.3
TOTAL (149) 97.7 11.7 103.5 12.6
1973 Finng (N=57) Swedes (N=355)
Section : Mean SD Mean SD
A. Grammar (56) 37.8 4.1 41.5 49
B. Vocabulary (50) 29.6 5.9 28.8 8.1

C. Pronunciation (24} 16.8 ik 18.4 2.4
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D. Compasition {60) 29.8 10.2 35.1 7.8
TOTAL (190) 1140 163 1242  16.7
1974 Iinng (N=63) Swedes (N=43)
Section Mean S Mean SD
A, Grammar (15) 9.8 2.0 10.% 1.8
B. Articles (15) 12.4 1.7 14.2 0.9
. Prepositions (15) 10.5 1.7 11.4 1.5
D. Vocabulary (30) 19.2 4.5 22.8 4.3
E. Speliing (28) 20.7 2.7 21.5 2.6
F. Pronunciation {38) 19.7 8.6 22.1 8.3
(. Composition (40) 27.4 6.4 30.4 4.6
TOTAL (181) 119.3  18.0 133.3 17.6
1975 Finns (N=42) Swoedes (N=258)
Section : Mean B Mean =D
A. Bound Recognition (110} 87.1 4.0 90.8 3.2
B. Partial Dictation {76) 420 0.6 52.4 7.5
(!, Clozse Test (156) : 89.5 13.0 02.9 13.6
D, Grammar & Voeabulary (23) 14.5 2.9 14.9 2.5
E. (lomposition (80) 53.5 5.7 54.9 5.3
TOTAL (445) 187.5 274 3055  22.0

This table shows that on the average the Swedes have generally done con-
statently better than the Finng, but not very much better. There is an excep-
tion to this, and that is the test in partial dictation {only in 1975), where the
differcnce is considerable in favour of the Swedes.

A partial dictation test primarily tests listening comprehension, and it
thus appears that this would be the area where Ilinns, as compared with Swed-
es, would meet the greatest difficulties. This is not surprising, since, generally
speaking, tests of receptive skills wilt favour learners with a cognate L1, It is
above all in these skills that positive transfer from the mother tongue takes
place.!

However, like listening comprehension, reading comprehension, too, is a re-
ceptive skill, and results from the national matriculation examination inknglish
which includes both listening comprehension and reading comprehension also
show a difference between Swedes and Finns. From the two years during which

PO W. F. Mackey (1965 : 109): ““If (4 learner)... is learning simply to umlerstand
the lampguage, the greater the similarity between the first language and the second, the
vasicr the latter will be {0 understand. In using the language, however, it is the similarity
that may couse interferenec by the misuse of suel things as decepiive cogmates’.
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the “new type” of foreign language examination has becn in operation the follow-
ing tables of mean regults can be compiled:?

Table 3. National Matriculation Examination
1974 1975

Listening Comprehension {30 jtems) Ii. 19.7 21.6
Sw. 22.4 24.8
Reading Comprehension (30 items) . 24.1 22.8
M, 25.7 24.7

While the differences in reading comprehension are 1.6 {1974) and 1.9
(1976) in the Bwedes® favour, the differences in Lstening comprehension arc
higher hoth years, 2.7 and 3.2,

sSome further hints about the ¥inn’s difficulties in pereeption and diserimi-
nation can be found from an analysis of spelling errors. Exact figures from spel-
ling errors in our material are not yet available, but a few general trends can
be discerned. :

The first quite obvious peint to be made about spelling errors is that they
depend on what type of test they oceur in. In a dictation or partial dictation
test, they may occur at any stage in the process involved, but usually a large
proportion of errors are due to faulty perception and discrimination. On the
other hand, such errors are much less frequent in translations, and especially
in compositions, since the student generally at least thinks he knows the words
he uses. In these tests the explanation of the error must general ly be sought
in the later, productive stage, where the student fails to find the correct Wort-
bild, the right graphemic realization of the word.

In a dictation test Finng make many more errors than Swedes, and most of
these errors are due to faulty perception and discrimination. If an error occurs
at the phonemic level only, the version Finns produce tends to give an entirely
different pronunciation of the word. Examples are *ebbortuntty pro opportu-
nity, *glowd pro cloud, *jaiting pro chaiting. On the other hand, when the spcl-
ling produces the same pronunciation as the original, as in *receaved pro re-
cetved, Swedes seem to make at least as many mistakes of this type as Finns.

Another difference that can be observed in dictations is that where Swedes
go wrong they usually do so at the phonemic level only, i.e., they substitute
wrong phonemes, whereas Finns make more crrors where wrong words, not

phonemes, arc substituted. Perception of word houndaries also seems to cause

greater difficulties for Finns than for Swedes.
In compositions and translations, spelling error frequencies are not notably

* The number of candidates taking this optional examination (the other option being u
translation from and into English) was: 1974 3084 Finns, 324 Swedes; 1975 5654 Finns,

654 Bwedes. The percentage of Swedes choosing the new type of rwanun.ttmn, wligre’ u.u.

essay is also required, was higher than that of the Finns hotl yoars.
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different for the two language groups. Even here, however. where crrors normal-
by occur at the phonemie level only, a difference in type of errors can he seen,
in that many of the errors made by Finns are ultimately due to perception dif-
ficulties. The well-known difficulty for Finns in distinguishing /p, t, k/ from
/b, d, g/ in the Germanie languages is particularly cvident.

However, the perception and discrimination of individual phonemes is prob-
ably not the main reason for the poor results of Finns in tests where listening
comprehension figures prominently. In the perception of larger units there
seem to be other, more important causes of errors which are due to differences
between l'innish on the one hand and Swedish and English on the other.

One factor of importance here is stress. In Finnish, the stress is fixed on
the first syllable ot a word, whereas the stress in Swedish is similar to that in
English in that the stress is usually on the first syllable, but not invariably so.
T"inns have thus lost an important clue for the discernment of word boundaries.

Another difference conneeted with word boundaries is the existence of both
initial and final clusters of consonants in Germanic words, a phenomenon which
is not parallelled in standard Finnish {except in lounwords). For Finns this
may mean another loss of clues to word boundaries, particularly relevant at
the early stages of learning.

A linguistic feature in Finnish, but not in English or Swedish, that also con-
tributes to a clear expectation of word boundaries is vowel harmony. If Finns
meet an {&/ or an [0/ immediately following an /a/, fo/, or juf, they are used to
assuming that there is a word boundary between these syllables or that the
word is & compound.

One of the differences between a spoken and a written medium is that the
spoken medium is linear in that one cannot go back and ponder upon what
was said earlier. It may well be that this uninvestigated time factor is respon-
sible for a difference between Swedes and Finns in comprehending spoken
English. Not only may the lack of immediately obvious associations with sim-
tlar words in their Ll require a longer time for the understanding process
of the Finng and thus cause greater difficulties on both the receptive and the
productive side. We also have to reckon with the fundamental difference in
structurc hetween the Germanic languages and Finnish. Finnish is an agglu-
finative language where productive suffixes carry a Jot of information. It con-
tains greater gyntactic redundancy than Swedish or English, and concord,
especially in the noun phrase, plays a very prominent part. In his Ll & Finn is
used to be given a lurge number of syntactic clues, not all of which are essen-
tial for the semantic interpretation of the message. When he is learning to under-
stand spoken English, where such chies are much more sparse, the time to
interpret. the message may not be sufficient, and eomprehension can be ex-
peeted to beimpaired much more than for a Swede in the same situation. A tield
of interesting psycholinguistic experiments lies open here,
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In analysing grammatical errors, it has seemed sensible to concentrate on a
few areas where Finnish differs from the Germanic languages, One obvious
ares is the use of the articles, where Finns lack a corresponding reference frame
on their L1, Word order is another promising avea, for different reasons.
In & synthotic language such as Finnish, subject-verb word order is relatively
free, whereas both English and Swedish have much more fixed, but different,
rules for inversion. Further, subject-verb concord might provide intercsting
comparisons. In Finnish the present indieative forms of the verb are inflectec
in all persons, both singular and plural. In swedish, on the other hand, there
is only one verb form for all persons. In this respect Knglish, with its third
person -s ending, occupies an intermediate position between Iinnish and Swed-
ish,

To begin with the articles, it is immediately obvious that Finnish inter-
mediate learners of English have great problems compared with Swedes. The
groups investigated were English learners at a commercial college who read
Englich for about five years on the average. The social background of the two
groups were near identical. The tests used were partly a translation, partly
an cssay. In a comparative analysis of such tests the total number of poten-
tin] errors should also be computed for both groups. All nouns that cowld be
preceded by an article, numeral or possessive pronoun wers regarded as poten-
tial sources of exrors. Qut of a total of 174 article errors oceurring in our ma-
terial, there were only 4 that did not fit this deseription, i.e., they were errors
where articles had been placed in front of words which cannot be preceded by
an article or another modifier.

Table 4. Krrors in article usage, commercial college

Translation Ligsay
Fi. (N==58) Bw. Fi. (N=58) S
(N =-42) (N=42)
Average number of errors 0.5 0.2 L6 0.8
Number of actual errors 40 8 94 32
Number of potential errors 408 293 1164 911
Percentage of errors aetual/po-
tential 0.8% R 8.19, 3.5,

This table shows a marked difference between the two language groups
and it appears that a large number of Finns seem to have a very poor grasp
of the system of English articles. It is also interesting to see the distribution
of errors, if the essays are divided into three groups according to their general
standard (language and content):
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Table 5, Number of errors in article usage, commercial college, essay

1. S,
Gr. I Gr. 11 Gre. ITI Total Ge. I Gr. 1T Gr. III  Total
(N=T4) (N ::24) {(N-—=20) (N=i0B) (N=9} (N=17) (N=10) {N=42)

Arficle  nsed
where if
ghond be

ornitted F: i4 i 24 1 i H 11
Article wu=ed

wlere 1t

should he

nsed 7 24 33 iid 2 T 4 [
Wrong choiew

of article — 3 3 G — 4! 5H 8

Thus, the lower the geneval standard of the Finns, the greater is their tendency
simply to ignore the existence of the articles in English,

In the use of the articles Swedes thus seem to have a greated advantage,
compared with Finns. However, at a more advanced stage the Finns seem
to reach almost the same stage as the Swedes, at least in answering question
of the multiple-choice or blank-filling type. The following table shows the
results (percentages of correet answers) in the ontrance examinations to the
Department of English:

F -1; & b i . . ¢ +
Table 6. Pereentage of correct answers to question on the use of articles

Number of items tinns Nwedes
1972 6 65.2%, 67.1%
1973 17 73.09, 76.99
1974 15 82.79/ 04,79/,

The type of test used may well be relevant to the small difference between
the two language groups.® Wor, if there is anything striking in this table
it is that the differences are not greater.? Test items of grammar trap students
who are poor in certain arcas of grammar, but a good knowledge of such
grammatical traps as are set in the test items does not guarantee communi-
cative competence, In fact, test items of this kind do not discriminate very
well at this relatively advanced level. The candidates’ essays would probably

3 In 1974 the test iterns were too casy to give relavant information to our project.

. * Uller and Redding (1971 : 90 fI.) found that in the use of English articles there was a

dl_ﬂérﬂnee botwoen learners whose L1 has formal equivalents and those whose L1 has not:

“Gi1 (students whose L1 has formal equivalents) performed betier on the test of article

usage than (2 (students whose native language did not have equivalents...). The differ-
ences. .. were statistically significant’”.
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tell us more, hut sinee they are rathier short they contain only a limited number
of article errors. The data from these essays have not yet been fully assembled.

It is dangerous to speculate on the general differences between Finnish
and Swedish schoois (the candidates ecome from a large variety of schools),
but we should remember that in view of the lack of a reference frame for
Finns, Fimnish teachers are acutely aware of the difficult learning problem
ol the articles, Thus the emphasis on the mastery of grammatical rules, at
least where the articles are concerned, may well be stronger in Finnish schools.
However, the difficulties and labour involved in testing such a hypothesis
are too great to be worth the effort.

In subject-verb concord, a contrastive analysis would scem to prediet
that Swedes have a greater learning difficulty, since they go from a simpler
system with no present-tense endings for the verb to a more complex une,
whereas Finns go from a more complex gystem with endings for all persons
to a less complex systeni, where only the third person has a marked form with
an -s ending. The Swedes perceive the -g ag redundant in terms of their own
system and can therefore be expected to omit it very frequently, whereas
the Finns are merely subjected to the pressure from the unmarked forms
which influences all learners of English, and can thus be expocted to make
fewer errors than Swedes.  In the entrance examinations at least, thiz hy-
pothesis seems to work. In the composition required in 1972, the Swedes (N-69)
made 22 concord errors, whereas the Finns (N-56) made only 3. The equiv-
alent figures in 1974 were 15 for Swedes (N-45) and 4 for Finng (N-63), and
in 1975 13 for Swedes {N-58) and 5 for Finns (N-42). Above all, as might.
be expected, the Swedes tended to omit the -z (the ratio in 1972 was 13 Swedes
to 1 Finn, whereas 9 Swedes and 2 Ifinns inserted the ending when it should
not be there).

At the intcrmediate stage, however, the picture is wholly different, as
can be seen from the following table. Contrary to what might be expectod,
there is a clear difference in favour of the Swedes: ‘

Table 7. Errors of subject-verb concord, commercial college, essay

FFinns {N =58} Swedes (N = 42) _
Gr. I Ge IT Gr. ITT Total  CGr. I Gr. TE G TTT Total

Number  of

actual ont

of potential

errors /28T 47486 G730 192/1142 2170 /488 10323  20/881
Peccentage :
actual/ | ; : .
potential errors 2.8%, W79, 18,29 14,79 1.2%  2.1% 3. 19 2.39%,

oy rig

* For the concept of redundancy, see George {1972 : 9 ff)
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Since the distribution of concord crrovs at this stage is especially interesting,
it will be worthwhiie to look at them in some detail. They can be subdivided
in the tollowing way:

Table 8 Number of crrorg of subject-verb concord, commercial college, essay

Finns {N==58) Swedes (N—=42)

3p. pres. -5 omitted in main verb 79 2
-8 used with plural subject 4 —
were Pro was 18 Ll
was Pro were T f
are pro s 4] —
18 pro are 2 i
have pro has 7 —

Total 12 2

b

This table shows that by far the majority of concord errors made by Finns
consist of leaving out the third person -s. In faet, for at least the worst Finns,
a picture emerges similar to that of the articles: they scem to be almost un-
aware of the system of English verb inflection, and their tendency is consistently
to ignore the -x. Aw far as subject-verb concord is concerned, these Finns
are clearly at what Corder calls the presystematic stage of learning: they
are “‘only vaguely aware, if at all, that there is something to be learned, that
the target language has a particular system” (Corder 1973 : 271). These
pupils have not yet reached the stage of having a choice problem in the sense
of choosing between well-defined and understandably organized alternatives,®
since this stage presupposces a basic knowledge of what alternatives to choose
from,

The Finns thus seem to dwell much longer than the Swedes at the pre-
systematic stage of learning English, or to put it differently, their organiza-
tional problem is much greater. This is perhaps & more concrete way of putting
the wetl-known fact that learning a related language takes less time than
learning a non-rclated language.” At the early and intermediate stage of
English-language learning these initial disadvantages of the Finns weigh
much more than individual similarities and differences between isolated
grammasatical constructions, which play only a subordinate role. They are

¢ Cf. Bugene Galanter (1966 ; 53): “'Ilis problem of how the person or tho siuimal organ.-
izeg s universe is at onee tho deepest and the least understood of all the problans in
Psychology™, Galanter’s book explores the fundamental oportance of the two themes of
choice and organization for psychology.

P Bee, ¢. g. Jakobovits {1970 : 20 1), reforring to 11, Cleveland, G 0. Mangone and
J. C. Adams (1960 : 250 if.) |
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only parts of the whole complex process of expanding and reorganizing one’s
language capacity to include another language as well as Ll. As foreign-
language learning progresses heyond the elementary stage, the learner gradually
comes to reduce the numerous organizational problems to choice problems
with clear-cut alternatives,

This distinetion between choice and organization may illuminate the
controversial question of Ll-transfer. It seems that there is a distinction
hetween Lil-transfer at the organizational level and transfer at the choice
Ievel. At the organizational level, similarities between L, and Ls; facilitate
learning, ie., they cause primarily positive transfer, in that the learner is
able to recognize and understand tamiliar concepts and categories and can
proceed relatively rapidly to the problem of choosing between a set of alteina-
tives. Where L1 and L2 differ considerably from each other, the small degree
of such, positive transfer leads to nmnerous organizational problems. Organiza-
tional transfer is most clearly seen, or rather least obscure, in grammar and
vocabulary {including word-formation), but it is stili, I think, very little
understood. At the same time it 18 more fundamentai than choice-level transfer,
since it comes [irst in time. Beginners, and to some extent also intermediate
learners, produce a substantial number of errors for which no rational ex-
planation can be found and which are clear ovidence of their organizational
problems, At the choice level, no such relutively clear-cut distinetion can
be made. Negative and positive transter occur, but it is difficult Lo assess
the relative imnportance of ‘false friends™ and similaritics that are only super-
ficial on the one hand, and the positive Lil-influence, which is much harder
to pm down in concrete terms, on the other. Also, as learning proceeds, intra-
lingual interference is the canse of more and more errors. ® Ecrors at the ehoice
level are much more amenable to analgsis, and numerons investigations of
errors have been made, with detailed elassification into different categories
according Lo type of error and cause of error. Hardly anything, however, has
go far been said about positive transter from L1,

Of course the relatedness of the foreign language to Ll is ot the only factor
that determines the length of time during which a learner remains at the stage of
organiziational difficultics. Age and intellectnal and social background, prolicie-
ney in L1, language-learning aptitude, the learning situation and the degree of
contact with La, and motivation are other variables that have to be taken into
account.

5o far our project, which has a slightly different slant from that of most
other crrov analyses in that we are primarily concerned with comparing errvor
frequencies, not with the typology and classification of ervors, has vielded
material for discussion of what is probably the most fundamental aspect

" CF e.p. Taylor (1975).
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of applied linguistics: the foreign-language learning process. Much more
work needs to be done before anything can be said with certainty, but it ig,
at any rate, encouraging to find that the same frequencey pattern tends to
repeat itgelf vear after year in our entrance tests. The main differences between
Finns and Swedes can tentatively be summarized in the following way:

— The differences in proficiency largely depend on what type of test is usecd.
The more spoken langnage and the more receptive skills® are tested, the
greater the difference tends to be in favour of the Swedes. Grammar items,
on the other hand, even out the differences,

— The Finns have considerable organizational problems inn learning English,
whereas the Swedes pass much more quickly on fo choice problems. Our
Investigations confirm the view often expressed hy experienced English
teachers in Finland that ¥inns have much greater initial learning difficulties,
which are, however, evened ont as learning proceeds.

— 'There may be a difference in the learning strategy. The Finns seem to
depend more than the. Swedes on the written forms of the language. The
hypothesis that this is due to a different teaching method at Finnish schools,
with heavier emphasis on grammar and the written skills, is possible, though
not probable, and for practical reasons it is almost impossible to verify or refute
it. A learner with a related language as his L1 probably adopts a more assimila-
tory strategy of Le-learning than a learncr with an unrelated Li. To & con-
siderable extenf, the leatner of a related language will depend upon his lin-
guistic intuition, and he may well feel that knowledge of the details of the
grammar he has been taught is of only subsidiary use to him. Compared with
Finns, Swedes secin to acquire not 20 much a new syston of rules as a modified
system of rules using the rules of their L1 as a base.

— The consequence of this may well be that a Swede tends to, as it woere,
prune out rules that do not scem ull that important to him. Consciously or
subconsciously it is eagy for him to adopt some such atfitude as: “This is
more or less what T know from hefore, It's cagy and 1 need not hother about
details, since I shall be able to manage somehow anyway.” Such an attitude
may be particularly harmful at the later stages of learning and will prevent
thorough active mastery of the Lg, but it iz not necessarily a great obstacle
for achioving communicative competence at a fairly fow level.'?

* For praciical reusons, the differcnce hetween Finns and Swedes 1 produetive oral
skills has not yet been invesiigatad.

1 Cf, what Harold Palmer wrole sg carly as 1917 (19684 ; 33): *“The problem to ho
faced by a Frenchman about to learn Ttalian hag o very different chiaracter from that
cncountered by an Englishman sotting out to learn Hungarian, French and Ttalian are
cognate or sister languages... The resemblanecs. .. eonstittite both e faelity aud a soaree
of danger. IFreanch and Ttalian are very sinilgr in strueture, and by far the greater part
of their vocabulary may be arranged in homo-etymonic pairs. That 1s to say, most Freneh
waords have their etymologieal eqnivalent in Italian, which may generally be recognived
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From these preliminary results are there anv lessons to bhe drawn for
Iinglish teaching in Finland? One obvious consequence of the diffienltics of
listening comprehension for Finns is, of couvse, that more atlention than
before should be paid to listening comprehension in Finnish schools. One
might even venture further and question the method which is generally used
in schools when pupils start oral production at the very beginning. An alterna-
tive might be to make the pupils start by concentrating entirely on listening,
without produeing anvthing for thomselves for the first few months. Naturally
such a method would also involve an elaborate listening comprehension
test battery which would maintain the motivation and the active partieipa-
tion of the pupils. Good results by this methed have been achieved in the
U.S.A. by Valerian A. Tostovsky, teaching Russian to American cadets
{Postovsky 1974). The difficulty here may be that there is insufficient time
available for Finnish schoolchildren to be immersed in a foreign-language
bath of the kind used by Postovsky, but with the aid of schoel television and
radio it would be possible to improve present results considerably, even
within the framework of the present number of school hours.

The method of delaying oral production at the initial stage of learning
will get further support from those who siress the essential sameness of L1i-
learning and Lg-learning. A child learning his L1 has to listen for a long time
before he learns to speak. In spite of some recent attempts to this effect,
the parallel between Ll-learning and Ls-learning should probably not be

at gight. When o Frenchinan can take a long passage in Toedian and decipher its meaning
by converting each wond into its Freneh morphological equivalent, he may be execused
for assuming that etymologicn! and semantic ideutity arc one and the same thing. To a
cortain extent alao he may be justificd in eoneluding that it is possible to gpeak and under-
gtan<d Ttalinn while thinking in French. Tt will be diffienit. porhaps impc}ssilﬂe,fm* him to
resist putbing hig theory into practiee, and hy doing so to become the vietim of all the fal-
iactes which militate against saceess in language-stady; he will become a bad learner,

An Englistinan studying Hungarian will liwve no sueh teanptation, On the face of
it there is no poseible etymological or morphologieal identity between Hungarian words
and English ones. The superficial difficulty of the language will tend to foree hun to adopt &
right line of study, just as the superficial facility of Ttalian will tempt the Frenchman into
the wrong path. A paradox-loving Belgian pupil... vuee declared English to be fur more
difficult of acquisition than German, Written English, he said looked so absurdly easy
that it was impossible not to believe that it was a word-for-word transerviption of Freneh;
its apparent facility diseouraged serious study. German, on the contrary, was so different
froam Frenceh in every rerpuect that all efforts at o similar method of franslation were
dnomed to fathure,

Wiz shrewd abservation coneretizes the osseniinl differences between a palr of cognate
lungiages and o pair which are non-cognate. The forner constitute a direct temptation
to s vieious system of mechanieal eonversion; in the latter eage the absenco of morphol-
agical resemblance tends Lo a sounder system of study.

A pupil will be wmore docile and require fewer disciplinary measures when learning a
langraage of a totally strange natare'.
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stretched too far. However, we may also remember the well-known phe-
nomenon of the child who, transferred to a foreign-language environment
gays hardly anything in the new language for the first few months, but then
suddenly, within a short space of time, learns to maintain quite long con-
versations. It seems that the child needs a reasonably long period to geb

used to the foreign language in all its aspects: only then can he perform him-
self, 11
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